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Using Individual Behaviour Support Plans 

The development of a behaviour support plan should be a collaborative effort between parents and 
school staff and should be done at the beginning of the school year or as soon as possible after a 
student has been identified as needing a support plan. It is important that parents are aware of this plan 
and are supportive of the proactive strategies, preplanned consequences and crisis management plan. 

The goal of this plan is that all staff working with the student are aware of and committed to using 
positive behaviour support strategies to create and maintain a safe learning environment for the 
student, other students and school staff. 

All school staff need to review this plan before working with the student. The plan should be kept in the 
office, with duplicate copies with each teacher working with that student. 

These step-by-step plans should include: 

• key understandings about this student’s behaviour 
• conditions or antecedent events that are most likely to trigger the problem behaviour 
• warning signs that the student is experiencing difficulty 
• plans for diffusing the behaviour 
• positive supports to help the student increase his or her abilities 
• what peers need to understand learn to do in order to support this student 
• other strategies school staff can use to support and encourage this student. 

Identify key understandings 

• Begin the planning process by identifying at least three challenging behaviours that are barriers to 
this student’s school success.  

• Use data from systematic classroom observations to describe typical problem behaviours, and why 
these behaviours might be happening.  

• Identify at least one positive strength-based behaviour. 

Target specific problem behaviours 

Consider the types of problem behaviours that might be barriers for this student. 

• Internalizing behaviours: 
 – anxiety (e.g., worries incessantly, is nervous, is fearful, avoids tasks or situations) 
 – depression (e.g., cries easily, is pessimistic, is easily upset) 
 – withdrawal (e.g., refuses to talk or join in group activities, avoids others) 
 – inattention (e.g., has a short attention span, is easily distracted, does not complete tasks) 
 – somatization (illness related to psychological distress; e.g., has headaches and/or stomach 
aches, complains of general pain or fatigue)

Making a  
Difference for all

Students



Inclusive Education Library

  

Using Individual Behaviour Support Plans  
 Page 2/4

Behaviour and
Social Participation

Using Individual Behaviour Support Plans 

Making a  
Difference for all

Students

• Externalizing behaviours: 
 – anger control (e.g., has temper outbursts or “explosions”, is unable to regulate emotions) 
 – aggression (e.g., teases others, threatens others, swears at or is rude to others, breaks others’ 
things, physically hurts others) 

 – hyperactivity/impulsivity (e.g., is excitable, is restless or overactive, talks excessively, interrupts 
others, cannot wait to take turn) 

 – oppositional behaviour (e.g., argues, disrupts that play of others, annoys others on purpose, 
refuses to follow directions or respond to requests, breaks rules, including lying and stealing) 

Determine priorities 

• Begin by choosing one behaviour of concern to target in the behaviour support plan. When possible, 
parents should participate in the identification of priority behaviours. 

• This choice often depends on factors such as the impact of that behaviour on the student’s: 
 – well-being and the well-being of others (behaviours that place the student at risk or other staff or 
students at risk, must be addressed first) 

 – participation and learning 
 – relationships with other students and teachers 
 – likelihood of success over the short term (e.g., within three months) 

Warning signs, antecedents and plans for defusing 

• Use data gathered about this student’s behaviour to identify warning signs, antecedents or contexts in 
which the problem behaviour is most likely to occur. This data will help staff be aware of what to look 
for in the classroom in order to defuse potentially problematic situations.

• Having a plan in place to defuse situations will give staff confidence to act proactively and will help  
students better understand their role in managing their own behaviour. 

Positive supports 

• Identifying positive supports for a student is the most important part of an individual behaviour  
support plan.  

• Identifying proactive strategies to help the student develop and maintain positive behaviours to 
replace problem behaviours is key.  

• Identify specific skills and concepts that need to be taught, practised and reinforced, and the specific 
type of reinforcers that are effective for this student.  

• These supports should be in place across school environments across the school day and throughout 
the school year. 
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Role of peers 

• The choice of a target problem behaviour in the plan is also determined by the impact the behaviour 
is having on other students. Consider whether the behaviour is affecting other students’: 

 – ability to learn 
 – participation in the class 
 – stress level in class (e.g., feeling of safety) 
 – tendency to imitate the negative behaviour. 

• Classroom behaviour expectations that support inclusive and supportive behaviour (such as including 
others or not engaging in teasing or bullying) can create a supportive structure in which peers model 
positive behaviour and effective social skills.  

• Peers are more likely to support positive behaviour when they understand what they can do to help. 

Additional support 

• Identify other opportunities staff can use to model, teach and support positive behaviour throughout 
the school day. Use proactive strategies that will benefit all students. 

Crisis management plan 

• Some students with behaviour difficulties may occasionally become very agitated. When this occurs, 
the behaviour support plan for that individual student becomes a crisis management tool.  

• All staff working with the student, and perhaps other students in the class, need to be aware of and 
understand this crisis management plan. Ideally this plan has been developed collaboratively by staff 
working with the student, including parents.  

• Although the main focus of the plan is identifying steps for decreasing the likelihood that the problem 
behaviour will occur, but there needs to be a plan in place in the event that the interventions are not 
effective.  

• If behaviour escalates and requires this alternate plan, the team needs to revisit the behaviour 
support plan as soon as possible to rethink and adjust the level and type of individualized 
intervention. 
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Physical intervention 

• Physical intervention is not a strategy for managing behaviour and should only be used in 
emergencies.  

• Teachers and administrators need to understand their jurisdictional policies on physical interventions,  
what training is available and what documentation, including communication with parents, is required. 
 

• The goal should always be to increase proactive behaviour interventions so physical intervention is 
never necessary.


